INTRODUCTION
Consider this story: In my Civil Rights Clinic, I supervised a team of two white students working on an employment discrimination case in which the plaintiff had filed a complaint pro se alleging racial discrimination under Title VII of the Civil Rights Act of 1964. 2 The complaint involved the harassment of the lone black supervisor in a small company. Shortly after the plaintiff's promotion, he was assigned a new white supervisor. At about the same time, his intimate relationship with a white co-worker became public. Soon thereafter, his new supervisor started to reprimand him for minor infractions that white employees had committed for years with no repercussions. He also alleged that he was given work assignments that were impossible to complete in the time allotted. Ultimately, he believed his supervisor was setting him up for termination because of his race.
How did the students analyze this problem? They immediately focused on the fact that no one had ever called the plaintiff a slur and that the supervisor followed all of the procedural rules in writing their client up. During our weekly supervision meetings, the team expressed that they had difficulty building a relationship with their client. They complained that he seemed annoyed by their questions and did not engage in conversation with them. On several occasions, the students proposed race-neutral theories of the case and appeared irritated by their client's rejection of these alternative approaches. In supervision meetings with me, they confessed their belief that race was not relevant to the case.
When I asked the students about their reluctance to raise claims based on race, they stated that there was a lack of clear evidence of racial animus in the form of racial slurs or racially charged language. They also said that they would be embarrassed to raise such arguments. They felt that the judge would be certain to reject those theories and would think poorly of the students for having made such specious claims. The students believed the conduct was wrong but not necessarily racially motivated, and they did not want to break social or legal etiquette by highlighting race in their case. Absent overt acts of racial animus, these students were unable to perceive the pervasive role race played in their client's life.
Sadly, racism is alive and well. We are not all living post-racial lives. In areas ranging from housing to education, from health care to criminal justice, race continues to have a profound impact on American lives.3 We have grown accustomed to the traditional narrative of civil rights and discrimination: the openly racist individual calling a black person a racial slur, or government officials designating drinking fountains as "white" or "colored." In contemporary society, however, racism is less often experienced in such overt ways. As a result, the narrative that racism is no longer significant seems reasonable to many Americans. In a recent Newsweek poll, just 19% of whites, as compared to 60% of blacks, believed race was a major problem in America.4 Indeed, while that poll found that large majorities of both white and black Americans concur that racial stereotyping continues, most white Americans, in contrast to black Americans, believe that blacks have equal access to affordable housing, employment, and the fair administration of justice, despite often overwhelming facts to the contrary.s Legal educators need to change the narrative of racial discrimination to better illustrate racism's pervasive role in American institutions and culture.
In teaching antidiscrimination courses to law students, I have observed that in most areas of their lives, my students respect and acknowledge different cultures and the importance of those distinctions in their personal and professional interactions. I have increasingly noticed, however, that this same respect for diversity is not extended to issues of race and racial discrimination. In recent years, more of my students espouse the belief that merely acknowledging the continued importance of race or the impact of racial discrimination violates the principle of colorblindness they are taught to embrace.6 They tell me that unlike some aspects of culture, racial distinctions are largely irrelevant to them as individuals and their role as lawyers -they just do not "see race." For too many in this generation of law students, the myth of the color-blind narrative is reinforced by the way race is treated in the typical law school curriculum, which rarely exposes law students to discussions about the nature of modern racism. Unfortunately, the students take what they have learned, or have not learned, in the classroom and apply it to their interactions with clients.
But the next generation of social justice advocates will not confront a post-racial world when representing people of color. When I tell my clinic students that not only is race an issue in their case, but that their perspective on race is a detriment to their relationship with their client, I feel a little like a parent finally telling her child that there is no Santa Claus. Many students hold on to their discomfort with highlighting racial issues, allowing their belief in a post-racial society to shape their approach to their clients' legal issues. They seldom question their foundational belief in the irrelevance of race, nor do they consider whether the client shares their outlook. This is a serious problem for the work of law professors. Law school clinicians have developed tools to address the way that culture, including racial identity, impacts our students' relationships with their clients. Culturally competent and client-centered lawyering tells us that we need to see the world through the eyes of the client.7 While this approach has been helpful in addressing most aspects of cultural difference, it has been less effective in equipping students to address issues of racial To put it another way, it is a dangerous, if comprehensible, temptation to imagine inclusiveness by imagining away any obstacles. It is in this way that the moral high ground of good intentions knows its limits. We must be careful not to allow our intentions to verge into outright projection by substituting a fantasy of global seamlessness that is blinding rather than just color-blind.S This Essay argues that America's embrace of the post-racial fiction undermines the ability of lawyers and law students to represent clients impacted by modern forms of racial discrimination. Part I of this Essay describes the standard post-racial narrative. This section also explores how the post-racial lens has been adopted into legal culture and strengthened by the typical law school curriculum. Reinforcement of the post-racial ideal leads to a disconnection between law students' beliefs and clients' realities. Relying on experiences in my civil rights clinic, Part II discusses the impact that the prevailing color-blind narrative can have on the representation provided to victims of racial discrimination. This section also explores the importance of cross-cultural competence and how it encourages students to be mindful of the ways that cultural differences can impact legal representation. I question, though, whether the focus on individual cultural differences between lawyer and client is sufficient to address the challenges of lawyering in an allegedly post-racial society. Finally, Part III begins a discussion of how legal educators can use "immersion lawyering" to better prepare this generation of social justice lawyers.
II. THE POST-RACIAL NARRATIVE
Just a few years after the abolition of slavery, the United States Supreme Court prepared to proclaim this country post-racial. In the Civil Rights Cases,9 eighteen years after the passage of the Thirteenth Amendment, the Court declared:
When a man has emerged from slavery, and by the aid of beneficent legislation has shaken off the inseparable concomitants of that state, there must be some stage in the progress of his elevation when he takes the rank of a mere citizen and ceases to be the special favorite of the laws, and when his rights as a citizen, or a man, are to be protected in the ordinary modes by which other men's rights are protected.10
Since the Civil Rights Cases, the Supreme Court has embraced the goal of a color-blind society, repeating the refrain that our nation and our Constitution recognize no race or color. Surely, a society where race does not impact life outcomes is a worthy goal. Yet we have repeated that mantra so frequently that many are convinced that the time has arrived; that we have finally been exonerated for our racially discriminatory past and are all playing on a level field. 11 Indeed, with the election of President Obama, many commentators have claimed that America is finally "post-racial" and "post-civil rights." 12 In a world where a black man with an African name can achieve America's highest office, the argument goes, civil rights laws are no longer needed to promote equal opportunity. Racial discrimination exists only at the margins -our society is fundamentally fair when it comes to issues of race. The result is that many people are reluctant to raise issues of racial discrimination and find it distasteful when others do. Today, calling someone a racist is almost as bad as calling him or her a terrorist. As John Powell has asserted,
A. Societal Narrative
[t]o call someone racist today is seen as incendiary and a form of character assassination. The good American not only refuses to engage in conscious racially motivated behavior, he also refuses to see race or call it out.14 Our social norms discount the pervasiveness of race in American institutions, 1 5 and we have a general reluctance to identify any social problems as a product of racial discrimination. 1 6 We look to our racial progress as evidence that racism is an issue of the past, not the present. 1 7 This post-racial philosophy asserts that race-conscious thinking is no longer necessary because we have finally "transcended [the] racial divisions of past generations."18 Although post-racialism has appeared many times in our history, 1 9 it picked up steam with the election of President Barack Obama, 2 0 and has since become embedded in the fabric of American culture. Indeed, President Obama's election has given post-racialism moral and legal legitimacy. 21 On an individual level, those who believe we are post-racial argue that "civil society should eschew race as a central organizing principle of social action." 22 Post-racialism "reflects a belief that due to significant
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In a post-racial world, racism is perpetrated by a few bad actors. Overt racial animus is seen as an aberration from our normal race neutrality. 2 4 For post-racialists, these rare acts of "true racism" are the exceptions that prove the rule. Only the most explicit, barefaced acts of racial discrimination are acknowledged; subtle forms of discrimination go unchecked. 2 5 Ultimately, post-racialism is the belief that we have achieved colorblindness -indeed, America has twice elected an African American president -and we should not notice or act upon racial differences. 2 6 Yet, there are serious and continuing disparities between racial minorities and whites in the United States. 2 7 It is not that post-racialists do not see the inequalities; it is that they look for non-racial explanations for the disparities they see. 2 8 Even in assessing the discriminatory and racialized comments that have been directed at President Obama while he has been in office, many are quick to take comfort in race-neutral explanations for this conduct.
The myth of post-racialism is problematic because of the continued importance of race in our society. This orientation to disparities shapes people's response to claims of racism: because de Jure racial discrimination is largely a relic of the past, post-racialists believe there is essentially a level playing field between Whites and racial minorities. 2 9 One consequence of this orientation is that we ignore the present effects of our racist past and the consequences of having built our society along racial divides.30 Indeed, post-racial narratives "sever contemporary racial reality from historical events that shaped it and suggest that the consequences of systemic racial oppression ended long ago."3 1 Post-racialism distorts our view of history as well as our reality.
Post-racialism also prevents and hampers honest discussions about race, blocking our progress towards true equality.3 2 Furthermore, by eliminating race as a feasible explanation for injustice, postracialism undermines the ability to utilize race-conscious remedies critical to achieving racial equality, while perpetuating the belief that white people are the real victims of racial discrimination.33 This is a story we have seen play out in recent cases addressing race-conscious remedies, including Fisher v. ) . 33 See Rossing, supra note 31 at 48 (finding post-racialism enables a "White-as-victim" framework); Cho, supra note 6, at 1596 (finding post-racialism "opens the floodgates of white resentment when confronted with previously accepted and unquestioned civil rights inequities" and restores value to whiteness). 34 Fisherv. Univ. ofTex., 133 S.Ct. 2411 (2013).
Universiry of
1.36 A recent study supports the general notion that "whites believe ... the pendulum has now swung beyond equality in the direction of anti-white discrimination."37 B.
Narrative Learned by the Law Students
In law school, students combine their own experiences with what they learn in class. Unfortunately, the typical law school curriculum fails to adequately address racial issues, reinforcing the prevailing post-racial narrative. When class discussions do turn to more recent cases addressing issues of racial discrimination, such as Ricci or Parents Involved in Communiry Schools, the Supreme Court's opinions espouse a post-racial philosophy, often dismissing the role of racial discrimination.38
Race is not a significant focus of the typical law school curriculum. Unless a student seeks out courses on race, she will likely graduate having only studied racial discrimination in her constitutional law course.39 And those course conversations tend to focus on iconic race discrimination cases including Brown v. Board of Education40 and Plesry v. Ferguson.4 1 Students hear stories about blatant acts of discrimination and the iconic struggles against Jim Crow: the fight against segregated lunch counters, buses, and schools, and the struggle to register black voters in the face of poll taxes and literacy tests. These older cases focus on explicit, state-sponsored racial discrimination on a level that is very rarely seen today.
The current legal paradigm for proving racial discrimination-focusing on unambiguous evidence of an intent to discriminate on the basis of race,4 2 has conditioned law students to recognize only blatant acts of discrimination, perpetrated by a ''bad actor" who has made his racist intentions clear. But today, we are often dealing with "racism without racists."43 "The United States moved from a generation defined by images of fire hoses, police dogs, stridently racist public officials, and de jure segregation. As society changed, so too did the nature of discrimination."44 Contemporary racism is more nuanced, yet many students leave law school concerned only with the most overt and blatant instances of discrimination. The images of "discrimination" they see are of white college applicants alleging they were denied an educational opportunity because of race-conscious admissions programs. 
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And taking direction from the United States Supreme Court, students use colorblindness as an analytical tool when approaching legal problems.46 The Supreme Court speaks with authority to these students and has established a set of parameters for racial and cultural discourse.47 The Court both reflects society's current attitudes and beliefs regarding race and reinforces them.48 The result is that students are not easily persuaded that race is relevant. Like the Court, law students tend to approach claims of racial discrimination with skepticism. Absent direct evidence of discrimination, the students do not think it is necessary to explore motivation and search for other "evidence" of racial discrimination.
A legal education that prioritizes a rigid understanding of racial discrimination as the intentional and malicious acts of individual bad actors, combined with a culture that embraces a post-racial narrative, can encourage law students to embrace the conclusion that redistributive efforts, through antidiscrimination laws and affirmative action programs, have resulted in a more egregious offense: discrimination against whites.49 In this view, emphasizing race or alleging racial discrimination is distasteful, and something that racial minorities often do simply for unfair gain. Students may embrace their own personal lack of racism and view raising issues of race as driving a dividing wedge between us as a unified citizenry. Court addressed the constitutionality of the use of race in reducing racial segregation in elementary and secondary education. In writing for the majority, Chief Justice John Roberts proclaimed, "the way to achieve a system of determining admissions to schools on a nonracial basis is to stop assigning students on a racial basis. The way to stop discrimination on the basis of race is to stop discriminating on the basis of race. To pursue the concept of racial entitlement-even for the most admirable and benign purposes-is to reinforce and preserve for future mischief the way of thinking that produced race slavery, race privilege and race hatred. In the eyes of the government, we are just one race here. It is American.56 46 Jones, supra note 3, at 431 (arguing that colorblindness is both an ideology and analytical tool in evaluating discrimination claims). 
III. WHEN WORLDS COLLIDE: CLASHING NARRATIVES AND THE DISCONNECT BETWEEN STUDENTS AND CLIENTS
Those who believe that we are post-racial assume a "false universalism": we all enjoy the same advantages and suffer under the same disadvantages.6 1 But, most law students and their clients lead different lives-racially, ethnically, and socioeconomically.6 2 Although there is increasing racial and socioeconomic diversity in law school classes, students are relatively privileged compared to their clients.63
The difference goes beyond demographics. Even when the lawyer and client are of the same race or ethnicity, the students are often living more integrated lives. (finding that individual characteristics including higher levels of education and income are associated with higher likelihood of inter-ethnic friendships). 
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But progress in students' personal lives does not mean that we all live in an environment void of racial significance. Many racial minorities do not have opportunities for interracial interactions on a regular, personal basis.67 Their lives stand in vivid contrast to the post-racial narrative. Law students often have difficulty reconciling their belief that overt racial discrimination is a thing of the past with the institutional and structural racism that results in racial disparities in many aspects of society. They see these racial disparities, yet they see no racial significance.
In a recent study of Millennials' views on race,68 the majority of participants expressed the belief that race still shapes American life.69 However, the study found significant racial differences in how this group thinks and talks about race.70 Specifically, the study determined that "young people of color are more likely to independently bring up race, resources and access to them, while white Millennials are less likely" to make those connections.7 1 Black college students in the study indicated that they thought white people were often trying to get them to "stop whining" about race.7 2 Many participants of all races firmly believed that class is more important than race in predicting individual outcomes,73 and some expressed the belief that "the fact that the upper class consists overwhelmingly of white people, while people of color are greatly overrepresented in the ranks of the poor, is either an historical accident or currently irrelevant."74 Finally, many in the study emphasized the importance of individual effort in changing the racial disparities they identified, and some white participants blamed individual behavior and "cultural factors" for the racial disparities.75
A. Teaching Racial Narratives
Narratives have the ability to create understanding between the lawyer and client.76 The understanding that comes with narratives is ''based on identification with character and story that forces the listener to put aside their own points of identity. One experiences the narrative by getting caught up in the story."77 But, many of my law students seem unable to achieve this understanding because they 66 She was saying, basically, she wants to move in with her boyfriend, and her mom is going crazy, she is saying, "You are doing the typical Mexican thing where you are gonna move in and get married, and your husband is gonna have to pay, and you are, like, just gonna pop out a bunch of kids," and, like, she was telling me that that is kind of, like, what somewhat like Mexican ethic. So if you are gonna have, like, people who do that, they are not gonna make as much money, they are just gonna keep, you know, the income inequality is just gonna keep going. cannot put aside their own views about race and become absorbed in the client's racial narrative. The students' beliefs, conscious or subconscious, in the fundamental fairness of our government institutions and the post-racial perspective of all of the players in the legal story, hampered their ability to understand the problems facing their clients and provide the representation their clients deserved.
Each year, I spend a significant amount of class time trying to prepare my students to recognize some of the cultural biases that they may bring to their representation and think about how those biases may impact their relationships with their clients. I do not single out race, but discuss it along with other issues of cultural difference the students might encounter in their cases. I have them read excerpts from "The Five Habits: Building Cross-Cultural Competence in Lawyers" by Susan Bryant.78 I engage the students in a general discussion of the article and how they think it may impact or inform their work in the clinic. We also engage in several exercises designed to help them begin to understand and use the habits from Bryant's articles. They also read portions of "Law as Microagressions" by Peggy Cooper Davis79 and Lucie White's "Subordination, Rhetorical Survival Skills, and Sunday Shoes: Notes on the Hearing of Mrs. G."80 and discuss the way that race, class, and gender issues played into the examples discussed in the articles. Finally, we have discussions about the importance of challenging our own biases based on culture. The students say all of the right things during class discussions about lawyering across cultural differences.
But when it comes to their actual cases, this preparation often falls apart. In one case, the clinic is co-counsel to a class of plaintiffs in a school desegregation suit that was filed in the 1960s. The lawsuit seeks to enforce a court order mandating that this Southern school district desegregate its schools. Today, the Federal court has not declared the school district "unitary"8 1 because it continues to operate racially-identifiable schools; there are significant resource disparities between the "white schools" and the ''black schools,'' and substantial differences in the educational opportunities provided to the black and white children.
While working on the case, some of the students and I traveled to the school district to meet with members of the plaintiff class and tour the schools. To me, the role that racial discrimination continued to play in depriving our clients of their constitutional rights was unmistakable. The history of de Jure segregation in the school system was well-documented. The continuing disparities between the ''black schools" and "white schools" were stark. And the black community's stories about the unequal resources provided to their children compared to the opportunities available to white children were heartbreaking. Yet, many of my students did not believe that race was a continuing factor in the disparate treatment of black and white children. My students believed there was no intentional racial discrimination by those currently running the school system, both as an evidentiary matter and according to their personal opinions.82
The continuing disparities between the ''black schools" and "white schools" were clear and stark. Additionally, the black community's stories about the inequality in the resources provided to their 78 8 CLINICAL L. REV. 33 (2001). 79 98 YALEL.J. 1559 (1989) . 80 38 BUFF. L. REV. 1 (1990). 81 "Unitary status" is a term used in school desegregation cases after a judge has declared that a school is no longer operating and has eliminated vestiges of a dual or segregated school system "root and branch." Green v. Cnty. Sch. Bd. of New Kent Cnty., Va., 391 U.S. 430, 438, 441 (1968) . 82 The students were aware that a showing of intentional discrimination was not required in the case. Rather, the school district bore the burden of proof to show that racial disparities are not proximately caused by prior de Jure discrimination and segregation. See Freeman v. Pitts, 503 U.S. 467, 475-77 (1992) (suggesting current racial segregation can be assumed to be proximately caused by the school district's previous dejure segregation).
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No member of the current school board had used a racial slur or referred to the schools by the race of the students. No member of the current school board had stated that black children should not attend school with white children. In fact, there was one black member of the board, and all of the decisions board were facially race-neutral, having been made while the district was under a court order.
Although the students interacted well with our clients and never shared their doubts with them, the students' skepticism came out in our supervision meetings. My students shared my outrage at the poor conditions in the predominantly black schools. They were saddened by the thought that those students did not have the same opportunities for academic and life success that they themselves had enjoyed. Yet, in discussing the causes of these disparities the law students focused on what the plaintiffs or community could do to improve the situation. They told me that black residents should speak up and be more vocal about their needs, be more active in the work of the school board, and stop dwelling on the past and focus on the present. The students were focused on getting a particular outcome for the clients, but not on the root cause of the disparity the clients faced or how to prevent a recurrence of the inequality. In the end, these students believed that if parents in the black community followed the rules like other parents in the school district, the resources would eventually be distributed fairly. After all, they said, no one harbored any ill will towards those families. They also repeated their concerns that although there were troubling disparities between the clearly-identifiable ''black schools" and the clearly identifiable "white schools,'' there was no "evidence" that the disparities continued to be racially motivated.
The students rationalized the racial disparities they saw. In multiple superv1s1on meetings, I explored the students' conclusions that racial discrimination was not a continuing problem facing their clients. I asked the students what role they saw race discrimination playing in the problems their clients faced and in their own representations of clients. The students assumed that the institutions with which the parents and families interacted were fundamentally fair, free of the taint of racial discrimination. They saw no reason to question that assumption. When I asked them about the racial disparities we saw during our visit and the documented history of racial discrimination, the students recognized that the black families lacked an effective voice in the distribution of educational resources, but attributed that to a lack of participation, differences in socioeconomic class, and educational background between the white and black families in the county. They sympathized with the school board's need to set budget priorities in these tough economic times, but never questioned the board's racial neutrality in setting those priorities. The students clearly recognized that something was at work in creating the disparities; they just did not see racial discrimination as a factor. Additionally, when I encouraged them to think about ways to address the clients' beliefs that race was an issue in the case, the students voiced their reluctance to raise race discrimination claims and expressed concern about how the other characters in the case would respond to law students claiming that racial discrimination continued to be at play.
I struggled with these students' responses, as I could not envision a case with a more obvious race component -the history, the facts, and the law all explicitly dealt with race. Yet, the students instead focused primarily on the lack of proof of explicit racial animus on the part of the current parties. Although I began supervision sessions with the hopes of being non-directive, eventually, I became instructive and explained the central role that race played in the clients' situation and why removing race from the discussion would never achieve justice for their clients. I also played a central role in crafting an advocacy plan that addressed some of the underlying racial issues.
If the law students were outraged at the quality of education the black students were receiving and engaged in representing the clients to get more educational resources, what difference does it make that they did not buy into the centrality of race in the clients' legal problems?
In the end, my law students' post-racialism affected their representation in the school desegregation case and the employment discrimination case discussed earlier. During the semester, I taught the students about client-centered lawyering. We read and explored articles about cross-cultural lawyering. During class discussions, they all appeared to understand and embrace the importance of these approaches in helping their clients address their legal issues. The students were attentive to crosscultural issues and client-centeredness in their clinic cases that raised issues of gender, religion, age, and disability discrimination. The challenges these students faced in their representation were not about rejecting the importance of cross-cultural lawyering or rejecting the belief that society continues to discriminate against vulnerable populations. Rather, the employment of a post-racial analysis, even when employed by students conscious of continuing inequalities and the need to be cross-cultural and clientcentered advocates, inhibited their ability to effectively develop a trusting and effective relationship with clients because of the students' reluctance to acknowledge the role of racial discrimination in the inequalities they saw. That post-racial analysis also erects barriers to effective representation by limiting students' thoughts about potential legal options and courses of action. Here, the students were fixated on approaches to the clients' legal problems that did not involve challenging the racial discrimination at issue. They did not see discrimination; they could not see beyond their own lived experiences, substituting their race-neutral view of the world for the clients' narratives.
To be clear, there is nothing wrong with race-neutral theories. But, the students' insistence on viewing the facts in these cases as race-neutral masked the raced nature of the problems facing our clients, curtailing the range of options the students considered as they tried to make sense of the clients' stories and goals through the lens of their own post-racial perspective. The students saw the marginalization of people of color, but could not see race as being responsible. To these students, the ambiguity in the facts proved the lack of any racial animus. This is not at all surprising, as we tend to interpret ambiguous evidence in a way that is consistent with our own worldview.83 They ignored the nuanced ways in which race impacted the issues they addressed and the lives of their clients. Faced with a history of discrimination, they chose to understand the history merely as past background and not explore its relationship to the current challenges facing their clients. In denying the relevance of race, the students allowed white privilege to persist and racism to continue unchallenged, ultimately doing a disservice both to the clients and the community.
Finally, the students' post-racial orientation inhibited the development of a positive lawyer-client relationship. In the end, the burden was placed upon the clients to prove the relevance of race and to thus overcome the students' post-racial orientation.
IV.

POST-RACIALISM AND CROSS-CULTURAL LAWYERING
A. The Significance of Culture in Lawyering
"Culture is the logic by which we give order to the world. '1l4 Culture has been defined as "the differences between individuals that are related to different backgrounds, value systems, religions, classes, ethnicities, races, or other factors that contribute to a 83 See Sehni, supra note 11, at 852. 84 Bryant, supra note 78, at 40.
Vol. 4:1 person's experience of the world."SS We all attach meaning to what we hear and observe based on our own cultural perspective. Yet, people who are members of a dominant culture -those who subscribe to the established and generally accepted social customs and norms -often hesitate to identify themselves as cultural beings.s6 The lack of cultural awareness leads to a reluctance to see how their culture shapes their attitudes, biases, and beliefs, impacting how they view and interact with the world.
The post-racial lens through which many law students view the world is a dominant social and legal culture. It is one aspect of the logic through which they give order to the world. My students' views of the world shape not only their own experiences, but also how they view and analyze the experiences of others. Unfortunately, although many law students are able to recognize their own racial or ethnic culture, even if they question its relevance to their role as lawyers, they often ignore the fact that they are strongly influenced by larger societal culture. Moreover, they forget that the legal system has its own culture; with additional norms that give meaning to what law students see, hear, and do.s7 A law student may recognize legal culture as a series of professional norms and procedures, forgetting that legal culture also includes an overarching attitude and approach to the world. It is critical for students to develop a cultural self-awareness and account for the impact this cultural perspective may have on their lawyerclient relationships.
Like every other member of our society, lawyers and law students attach meaning to the words, actions, and behaviors of others based on their own cultural perspective.ss Their experience as dominant members of "post-racial society" and the legal training that law students receive converge to mask cultural differences and the relative privilege they enjoy.s9 These attendant cultural attitudes and beliefs can create expectations that allow law students to attach significance to a client's experience based on that law student's cultural background, or prompt the law student to discount the significance of the client's experience based on the law student's adoption of certain cultural norms and beliefs. Michelle Jacobs discusses the impact "expectancies" have on the lawyer-client relationship.90 According to Professor Jacobs, expectancy is "a belief, hypothesis, theory, assumption or accessible construct that is brought from a previous experience and is used either consciously or unconsciously as a basis for interpreting or generating behavior in the present context."9 1 In the context of legal representation, a law student's own cultural background can create expectancies, shaping how the student views the client's problems, how the student frames the legal issues, and the potential legal strategies the law student may pursue.9 2
In my clinical examples discussed earlier, the students' "expectancies" in the context of their own post-racial culture hampered their ability to acknowledge and address the role that race played in the controversies their clients faced. Their cultural perspective prompted the students to substitute their own narrative, erasing the significance of race and racial discrimination from the story, for the narrative the client told and lived. And although those students had learned about and discussed the importance of developing their ability to represent clients across cultures, for them those cross-cultural lawyering skills did not readily translate into the need to challenge their own underlying cultural assumptions about the significance of race.
B. Cross-Cultural Lawyering and the Development of Lawyering Skills
Many scholars have written about habits and behaviors that impede communications between a lawyer and client from different cultures and offered thoughts on how to help law students increase their awareness of cultural differences and the impact those differences may have on representation.93 Lessons of cross-cultural lawyering, or cultural competence, encourage students to learn about the client's culture, focusing on the ways that differences between the client's culture and the student's culture can impact and impede the representation.94 This client-focused information includes cultural views on eye contact, physical space, and reaction to authority figures.95 With the current approach to cross-cultural lawyering, the goal is to make consideration of the lawyer's and client's culture a normal part of the lawyer's thought process.
Cultural self-awareness is a key element of cross-cultural lawyering, helping lawyers to "recognize that as cultural beings, we may hold attitudes and beliefs that can detrimentally influence our perceptions of and interactions with individuals who are ethnically and racially different from ourselves."% Not only must the student make a habit of identifying and exploring his or her client's culture, the student must learn about himself or herself as a cultural being.97 The client's and lawyer's individual cultures are seen as central, and the lawyer is encouraged to think about how those cultures may impact the representation.98
This approach to cross-cultural lawyering has been powerful in helping students think about the ways in which culture can impact their interactions with their clients and impede effective representation. But, the focus on the process and dynamics between the lawyer and client does not go far enough to deal with post-racialism and the subtle, often invisible, forms of racism at play in discrimination cases. And while it may help some students notice racial differences, this approach requires adjustment to adequately address the culture of race-neutrality. Cross-cultural lawyering asks us to view the world from our client's perspective. Why isn't encouraging students to identify with their client enough? Because students simply cannot identify with their client if they think race is not important or that this country does not still struggle with racism. Students may acknowledge that their client is a racial minority, but they cannot grasp its meaning for their client because the students misunderstand the nature of racism and the impact that racial differences have on daily life. Moreover, a skilled cross-cultural lawyer must not only acknowledge her client's race, but also the way her own attitude about race and racism may impact her
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Many of our students do not perceive their beliefs on race as cultural, but rather as a reflection of a universal truth. They are not aware of the impact that this cultural perception has on the way they approach the world or the way they approach their client's problems. But, if my students are to effectively work for justice and represent their clients, I need to challenge that lack of awareness of the racial realities of the world they live and work in.
C.
The Need for a More Aggressive Approach to Cross-Cultural Lawyering
Cross-cultural lawyering rightfully encourages students to acknowledge their culture, but never encourages them to reject or give up any aspect of that culture. But, to use cross-cultural lawyering in a way that promotes justice, we need to not only have our students acknowledge their blinders, but, in some cases, to take those blinders off. Our current approach to cross-cultural lawyering is a nonconfrontational way to challenge a student's prejudices and biases, neutralizing those biases in a way that may make it easier for students to acknowledge them. Rather than making students feel that their perspective is wrong, we teach them a set of skills and tools that can be used to improve their interactions with clients.99
Teaching awareness of cultural differences and attendant skills is not enough in this purportedly post-racial world. The challenges of civil rights lawyering in a "post-racial" society are not just issues of communicating across cultural barriers, but getting students to acknowledge, address, and ultimately move beyond their cultural assumptions about race-neutrality. In order for us to get our students to confront race issues in their cases and after they leave the clinic, we must be willing to challenge their post-racial beliefs and the way in which these beliefs help to perpetuate racism, inequality, and whiteprivilege.
Although questioning a student's cultural beliefs may be frowned on by some in the legal academy, challenging their post-racialism is consistent with the broader goals of clinical legal education and with the goals of my civil rights clinic. Promoting justice is central to clinical legal education. A fundamental goal of clinical legal education is "to provide professional education in the interests of justice"100 and "everything we do as law teachers suggests something about justice."10 1 Indeed, the report of the American Bar Association's Task Force on Law Schools and the Profession, generally referred to as the MacCrate Report, identified striving to promote justice, fairness, and morality as one of the fundamental values of the legal profession.10 2 Law school clinical programs remain the primary source of education when it comes to the social responsibility oflawyers.103 99 Id. at 63. 100 Stephen Wizner, The Law School Clinic: Legal Education in the Interest of Justice, 70 FORDHAM L. REV. 1929 REV. , 1935 While the goals of clinical legal education have broadened, social justice remains central to many clinical programs, including mine.104 One of my primary teaching goals is to inspire my students to seek more justice in society and to leave my clinic "justice ready."105 Jane Aiken writes that clinical education helps to get students justice ready; to be aware that everything has either a just or unjust effect, to be able to identify injustice when they see it, and to develop the skills and critical and strategic thinking necessary to remedy injustice. 106 Through clinical education, we can deeply impact how students view social problems and craft solutions.107
D. Towards Immersion Lawyering
The standard battery of clinical teaching approaches does not go far enough to accomplish the many goals of clinical legal education when handling claims of racial discrimination. We cannot be nondirective in discussions about race or our supervision sessions when students approach their work from a post-racial perspective. Exposing them to situations that we believe raises racial issues and then asking whether race plays any role in the interactions or outcomes is not enough. Nor is it enough to show them that there are racial disparities because they may not make the leap to identifying racism. Clinical professors need to bring students deeper into the causes of the disparities and make the connection to ongoing racism explicit. 108 Anthony Alfieri has commented that training the next generation of advocates to be thoughtful and effective civil rights and poverty lawyers requires that they learn a new analytic framework, one that stresses the importance of context and abandoning neutrality.109 While Professor Alfieri offered his analysis in the context of teaching law students how to counsel marginalized clients to "uncover" their "difference-based identities" to advance a greater societal interest, 1 10 the lessons apply equally when training "post-racial" generation civil rights and social justice lawyers. Here, students must also come to terms with the workings of systemic and institutional racism and question its "neutrality" in the face of subtle, yet equally harmful racial discrimination.111
To reinforce contextual lawyering, students must first immerse themselves in their racially diverse clients' lives. Contextual lawyering incorporates client-specific variables, such as race, in addition to broader social considerations. 112 In the past, I had taught cross-cultural lawyering skills and then had Vol. 4:1 discussed specific bias issues -religious, gender, race, class -as they arose in our cases. To meet the goals of my clinic, I need to implement immersion lawyering, through which my students will delve into the nature of racial discrimination. Additionally, I need to more deliberately teach students about the history, social science, and context of racial discrimination, themes that are foreign to many of them. These themes reinforce the notion of a racially-divided America, in which our clients live. By exposing students to this reality, I help them move away from their preconceived racial notions and better understand our clients' experiences, thus allowing for more effective lawyering. Students should not change any part of their clients' narrative to placate those uncomfortable with discussions about race, nor to achieve social cohesion.
V. CONCLUSION
Client-centered, culturally competent lawyering cannot coexist with the dominant culture's view of race as irrelevant. Students need to acknowledge the relationship of race to power and privilege, and the influence that their racial attitudes can have on the attorney-client relationship. 11 3 Racism is real, and clients cannot be effectively represented, as envisioned by the client-centered model, if the client's attorney does not recognize this reality.
To represent racial and ethnic minorities, law students must become familiar with the realities of their clients and the role of race in the world. They must abandon their view of the world as color-blind and "neutral" and acknowledge that the "post-racial" narrative is still a goal, not a reality. This requires a fundamental reassessment of their perspective, forcing them to grapple with the complexities of race. Helping students challenge their beliefs in the existence of a post-racial society need not require them to abandon their efforts to realize this goal. The students must understand that moving closer to their ideal post-racial society requires an awareness of race and racism, even in its more subtle forms. 11 4 They need to focus on race and be more attentive to racial inequalities. Not doing so may only worsen the problems facing society and their clients. If the relationship between lawyers and clients replicate the oppression imposed on clients by society, we cannot effectively achieve any measure of social justice through lawyering. 11 5
